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WRITING WITH
ALL TOOLS

CONTINUUM

Writing with Al
TO O ‘ S ® 34-point ordinal scale

. ® Qualitative writing levels from early
C O nt m emergent to conventional writing, up
| U U ‘ | | to Australian Curriculum Grade 4
® Designed to assess writing samples
from developing writers who are using

any writing tool, including handwriting,
flip charts, or keyboards.

® Aims to assist you to monitor the small
changes that students might make over
time

® Has a strong emphasis on the skills
each individual needs to develop as
they move to the next stage of writing,
including functions of print, language,
and form.




WRITING IN OUR CLASSROOMS - Guidelines Version 3 May 2022

WWATC

EMERGENT
AltoA3 AdtoAd Group 8 WRITING WITH
STUDENTS STUDENTS STUDENTS
Are beginning to learn that they are a writer. Ao See themselves as a writer, atfributing their own meaning Are aware that wrifing is made up of lefters and spaces

GOAL

LEARNING

using an aiternative pencil learns that writing is
composad of letters

leaming that prnt has meaning and that text s o Can idenfify in a book when asked ‘which side do | read’ and are genarating at least two groups of letters with a L °
code for speech. Ako leaming that there isa Know that we writa with letters and ore generating latter space in batween. A I_ I_ T 0 0 I_ s
differance between print and pictura. strings with handwriting or altermative pancil.
Davelop a belief they are a writer, an understanding | Spoces - feacher to work on modsliing and talking about Develop an undearstanding that we need fo think about CONTINUUM
that print has meaning and that text is a code for the use of spaces throughout the day. Ensure their writing using specific letters when writing words. Leaming to
spaech. Leam the difference between print and tool has an easly accessed cption for adding spacas. hear initial sounds in words and some high frequency or
picture through at thair literacy expenences Student high inferest words.

1. Select o topic for writing — you might use tha |. Establish topic/purpose e.g photo of student doing 1. Establish topic/purpose e.g photo of studant doing
activily or game that the stfudent s curently somathing. $tudant should choose from a few options. Use somathing, cumcuium topic, wiiting about book of the
engagead with. AAC to talk about this with them. week.
2. Get tha student to use a writing toal [e.g.. sensory | 2. For students using comprahensive AAC systems — ask 2. For students using comprehensive AAC systems — ask ) o
pencil or fiip chaort) to select letters; racord or write them if they havea something to say about the them if they have something to say about the
0 down the letters as they choose them. photo/activity. If they don't, modei something you might photo/octivity. If they don't, model something you
z 3. Use the student’s AAC system to attributa say, and then ask them if they have something to say again. might say, and then ask them if they have somathing
B meaning - follow up any indications they might For verbal students - get them to discuss what they ore to say ogain. For verbd students — get them to discuss
=] make in atiributing maaning thamsalves going ta write about it. Agrae on something they ara writing what they ara going to wiite about it, Agree on
8 4. Write the atfributed maaning under thair writing with the student. If you don't gat any languoge selacted or something they are writing with the student.
o and point cut any similarities/celsbrafions. Give generated then move onto the naxt step. 3.Get the student to use a wrifing tool fo seiect or
a them lots of positive encourcgement for wrifing. 3. Gat the student to use the flip chart, or other writing toal, generate letters. Students at this level who know most
1] 5. Use their writing tool yourself af laast once per to select lefters. Make sure ther toc! has a "spoce” button. of the letters of the alphabet, most of the time should
8 week to model ths use of it for writing outside of this | Record or write down the Istters as they choose tham be using a QWERTY keyboard. Record or write down
= writing task, 4. Write their target kanguage [or the meaning you are tha letters as they choose them.
“y

&

atfibuting) under ther writing and point cut any . Write ther target language under thair writing and
correlations, using a phrase like "now 2t me show you how | point cut any comelations, using a phrase like "now let

would write it.." me show you how | would write it..."

STUDENTS

[ ]
5. Use the student’s witing ool yourself af lsast ance per Use their writing tool yourself ot l2ast once per waek fo ﬁ
week fo model the use of it for wiiting outside of this writing | model the use of it for wrifing cutsde of this writing task.
task. Make sure you model using spaces. Maka sura you model thinking of initial sounds in words. G

From an original idea by 8J Scuerwald

Let's Write o

GUIDELINES FOR SUPPORTING STUDENTS
AT DIFFERENT LEVELS

These guioedines are provided 19 ausst peogie % tink about how 1 wiitis wen studerts at diferert levels of weisrg on the Writing wath AD Tools Continuum
Thay are smgly designed 10 be & guikdeine 1 good Practice. Wi recogniue that they cannal be Gefritive of prescriptive as thare are & lot of varkties

\\\ Invohied - but we hope they are heiphd ///
£ A Supporting writers who are at A.1to A.3 on the Writing with All Tools Continuum NN

Studurts ot A1 16 AS 21w ati] derwceng an undetirdeg it they ure @ weter asd/or ey dar t ardentand 1het Ihare 3 o dilerence Lutmean et and cture.
vy rovad tn opperhunsty v scribble with print

whih then luochas

vt pret han reansg and thie
e for wpemch Wer aisa gree e lota f pesti s 0 1vng it mage of thenaeives 31 0 wrtwe Studarms
9 oo cften receptive commumaton

Suggusted gudelnm are

Satect 0 topec for witting - you might (s she actiuity o gome et e atudant & curmessly engaged with

2. Out the student tu tne

wiite diwe e lanien a1 thay choows them

L Usw the srudent's AAC sywt reminliet

4, vt e tsfbated m g ¢ 4 m lot of poutive encourogemen for weteg

5 Use vy witing f0 yoursell o least asee per weeh 1

N \ A damcestiation video lor this level 2y / A

a4 Supporting writers who are at A.4 to A.6 on the Writing with All Tools COanuum\ NN

de 0o | sead”; and, ey dn:

"

th prod - Gnd wal

L 10 o snudent domg something, Saveent shoukd choose from o few optces. Lise AAC 10 30l aboxt this with thees
2t g comprahunive AAC syvtems - s thae i hey have somatiung : y sl something yau mght sy
P if they have asmathing b aay agoin. For verts: ing % abeut 0. Agrea ce something Bay are
seheingmi eyt fusgielverth
5 Gt the st t5 vae the flgs char, o athar witing tsal, 1o siech o 0 “space” buttan, Becard o write down The lefhens ox Shey
choose them
s el ot Tt (64 Ths mnistig youd v SiSaibutingl wndet fhese st wrnd poiil Sul o aselabibey bing & ot Mo Towe ot o you e

wandd wite *

5 Une e atudunt s wiiting 100l younall at iwoet sece per week 1e model the use of it for wiiting cutsde of shra wirting 1ask. Make sure you medel wng wpoces

O\ \ A dumonutration vdeo fer this level i seaiiotile of hetps / /waw mutube.com fwatch Te Wing_IUCH / 7
LAY Supporting writers who are in Group B on the Writing with All Tools Continuum ENENG

e wudenty knaw that we wrte with lattrs and wpaces, they mov v 1 Group 8 on the soole and cur modeling shify Socu 1o inclede @ 451 of smphaws on
inial sourcds m ward

Suggeited gurdines ore

1 Ensobiih topee /pupove u ot of student doeg soretheng. cureidum Sape. wiitng abaut best of fhe wees. Shadent shod
2 For vhadents saing comprah

hetes rom o tww optiom

wve AAC apstarms - ok tham If they have somaihing 1o say about the phota /octaety | shey dan't, model something you might say

ane then o tham 1| ey have wmatng to sy gam For ek stadants - gel W 4o dice what they are goimg 12 wrte abeut 1+ Ages on smmthing they @

aromn, useg @ phie Wb “now lof e thew pou horw | woidd weite I

of I tar witing Duticie of this wetieg towk, Maike suse yos model thriting of ol sounds in
# 7 7 upporting writers who are In Group C on the Writing with All Tools Continuum. > >
1t C arm ol ohran o1 lmoming 10 wiite on Yapacs Othar thon e fveusne rocs - evan whan thay hve chomen tha topec Barmsales. This can be

g ¥ sty o For mrtinl stuents - gut tham 16 discuss =)

S Gut the Wudet 10 uae 5 wrihng 00 fis select o ganarate

I the st atists typing sH tha e spie v S o tha g
A Ve ttomy beu Prsshml weitireg, type th orgincily sslectnd languoge a1 M lorguoge you suggedts asd ull abaut haw (¢ iwittes 1o 10e octon Frd

ng *a cewtrate i e wnerg

wrr wiiting 300! younelt af leant aace per week 10 madel she e of It §or witing outude of this werting 1ow.
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WRITING WITH
ALL TOOLS

CONTINUUM

Learning that they are a
‘\’ writer

. Learning that print has
meaning, and that text is a
A . /‘ t 0) A . 3 code for speech
§\’ Leﬁgrning thk;at there is a
. difference between print
StUd@ﬂtS dre: and picture and that we
write with letters.

Building their engagement
with writing
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ALL TOOLS

CONTINUUM

A.l1Letters or Marks Without Engagement

13.%.7)

Student selected letters in Word Wizard app
when writing about an activity student had done
(gardening). Educator noted on writing record
form that student was not engaged. Educator
attributed meaning as “garden”.

Student selects letters or makes marks
without writing attention, interest, or
engagement. Student doesn’t yet have
enough experience with writing to see
themselves as a writer.

Writing Record Sheet

Student: - Staff Member: HATRD 2

AAC system/speech:

3 ’1 Y\ o a-n ~ ¢ : ro

P ap Short description of how language generated: -

Pencil used: || Handwiiting [_] Fiip chart low tech [_] Flip chart high tech [_] QWERTY high tech [ ] QWERTY low tech

Other

|\ - )
WD A ANV a2\

(specify) Supports used: D Word Wall D Word prediction l:] Other

Student Engagement: D Fully engaged. |2"F"crﬁolly engaged D Not engaged

Topic selection process:

of 3 photos)

Access Method: [ Direct access [] Partner Assisted Scanning [] Other

Comments: ‘ 7 R .

(e.g. choice




4

V¢
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ALL TOOLS

CONTINUUM

A.7 Letters or Marks With Beginning Engagement

Student is beginning to respond when asked
to write. Student selects letters or makes
marks with increased attention, interest, and

engagement.

Wrifing Record Sheet

' -
P ? -
"

Student selected letters on a high-tech flip chart e 2y
in Proloquo2Go on an iPad about a photo mert
student selected. Educator noted on writing

record form that student was partially engaged.

Educator attributed meaning as “sheep go”
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A.S Letters or Marks With Active Attention to Writing

Student selected letters on a low-tech flip chart by
pointing and educator wrote the lefters down. Educator
noted on writing record form that the student was fully
engaged. Student wrote about a recently completed
play activity with farm animals and educator attributed
meaning as “sheep and pig”.

Student selects letters with active attention
to an alternative pencil or makes intentional
marks or shapes when handwriting. Student
is beginning to see themselves as a writer
but doesn’t yet know the difference
between writing and drawing consistently.

Willing Rucocd Sheet .

P26

Play-bated writing: staff modelied languoge, (sheep and pyg)
-

. Jr
K s
Lithe word of Ihe week: and
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L ) Developing a belief that

they are a writer

Y Through all their literacy
g, experiences, including
N\~ writing, students:

Learn that print has
meaning, and that text is a
code for speech

ATto A3

:‘,’ Learn the difference
'a\; between print and picture
L@arﬂlﬂg GO@‘S Build their engagement
with writing and other
literacy activities
v e
N Learn that writing Is
Y’,}}’ composed of letters.
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A.Tto A.S
Suggested
Guldelines

1. Select a topic for writing — you might use the activity or game
that the student is currently engaged with.

2. Get the student to use a writing tool (e.g., sensory pencil or flip
chart) to select letters; record or write down the letters as they
choose them.

3. Use the student's AAC system to attribute meaning - follow up
any indications they might make in attributing meaning
themselves

4. Write the attributed meaning under their writing and point out
any similarities/celebrations. Give them lots of positive
encouragement for writing.

5. Use their writing tool yourself at least once per week to model

the use of it for writing outside of this writing task.
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L anguage Generation
A.Tto AS

Many students at these levels are receptive
communicators. If this is the case, then the writing
partner would attribute meaning to student’s writing;
the writing partner should use AAC to model the
attributed meaning. If the student is an expressive

communicator, they may attribute their own meaning.
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A Tto A.S Emergent
_iteracy Activities

® DAILY opportunities to write for real reasons

® (Good emergent literacy intervention

® Writing to the student e.g., morning message

® Writing with the students e.qg., predictable chart writing
® Writing from them i.e., individual writing where they

“scribble” with the alphabet and we attribute meaning

® Repeated shared reading of books

® WE point to text in books that we read e.g.; this is where |

start reading

® Use talking books that highlight text as it is read
® Work on letters and sounds
® Independent access to books
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A.4to A.G

Students are:

Seeing themselves as a
writer

Attributing their own
meaning to their writing

ldentifying text in a book
when asked “which side do
| read?”

Aware that we write with
letters

Generating letter strings
with handwriting or another
writing tool
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A.4 Letters or Marks With Active Attention to Writing & Written Output

Student selects letters with active attention to an
alternative pencil or makes letter-like shapes when
handwriting. Student also pays active attention to
written output (either on a screen or scribed by
someone else). Student knows they are a writer and
understands the difference between writing and

drawing.
)
a
Writing Record Sheet »
Student: Staff Member: JU“O
AAC system/speech PODD Short description of how language generated: _Chase selected from 2x

images. Book of the week:->oim‘ed to the dog and patted his legs, staff attributed meaning.
Pencil used: L_ Handwriting i_] Flip chart low tech [__ Flip chart high tech _] QWERTY high tech |_] QWERTY low tech w Other
(specily) PODD alphabef Supports used: __ Word Wall J Word prediction LJ Other
Student Engagement: PS- Fully engaged. 7] Partially engaged [; | Not engoged

Access Method _)ﬂ Direct access L] Partner Assisted Scanning [_] Other

Comments

Student selected letters on low-tech PODD alphabet page
by pointing and educator wrote the letters down. Educator
noted on writing record form that student was fully engaged.
Student franslated writing by pointing to the dog in the book
and pointing to his own legs.
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A.o Lettersin Repeated Strings, Alphabetic Order, Lettersfrom [heir Name or
Jther Stylised Letter Strings

Student responds when asked to write.
Student selects letters in repeated strings, in
alphabetic order, letters from their name or
in other stylised groups e.g., first letter on
every page of flip chart. Student writes
individual letters when handwriting. Some
students may skip this stage.

f)

sk 7
Writing Record Sheet Lot
Student: Staff Member:
Proloquo2go
AAC system/speech : Short description of how language generated:

Chose ‘can’ on P2G

Pencil used: D Handwriting D Flip chart low tech Flip chart high tech l:‘ QWERTY high tech D QWERTY low tech I:l Other

abecded ch-. '_jk | iy

(specify) Supports used: |:| Word Wall D Word prediction D Other
Student Engagement: Fully engaged. [:I Partially engaged D Not engaged

Access Method: [X] Direct access [[] Partner Assisted Scanning [] Other

Student selected letters on a low-tech alphabet Comments:

flip chart by pointing and educator wrote the
letters down. Student translated writing as “can’.
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A.b Uifferent Lettersin a String

Student selects 6 or more different letters out
of order with continued attention, interest,
and engagement to both the writing
process and the output. Student handwrites
6 or more different letters when handwriting

[= Wiiting Recocd Sheot

ool -*’“ Gomotmiraie InCroomed Curryiasty in WG O #cScated L 7 O ore

worchiine Qroupings. On 4 out of 5 0ays Oy 1IN ong Oof Yo 4 wis=n wile O OO ot
wieclod DOnongny m .o:_u.pu."ul h e -

SO Mevnbor 1 - AAC syshem .".’.'.a
How 1o wen yolec o Choncse of 3 photos LIher =:
Mot gascnphon of how languoge peneraiod -
ey s oot : q
C‘—‘)% %\Kﬁ-d po. § 4 1 Qe'()‘a \.A\ o P Poncil used; Nolos apo SUpOorh wtnod: Woedd Wl O
N\
Promp! o wooce D ndapencdent ve of woce O
Stuctard Efqagetnm‘{tf Fuh'- Portaaily Not prgOged
Student selected lefters on an iPad using a

QWERTY keyboard and the Notes app. Educator
transcribed the letters to the student’s writing

book. Student translated writing as “giraffe
elephant”.
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A.b-PAS Different Lettersin a String

x

Student selected letfters from a high contrast
letter chart using Partner Assisted Scanning.
Educator transcribed the letfters to the student’s
writing book. Student translated writing as “I like
this” using his PAVS PODD.

If student is using an alternate pencil with
partner assisted scanning (auditory, visual, or
auditory and visual), the student selects 3 or
more letters out of order and is engaged
and interested in the writing process and
output.

-~

Writing Record Sheet (¥

AAC system/speech : TerSONGY (oCd Short description of how language generated:

| ) l' ‘v N \, \ “’

pencil used: [_] Handwsiting [_] Fiip chart low tech [_] Fiipchart high tech [_] QWERTY high tech [_] QWERTY low tech [ Other

*t 7 RS ] 3
(specify) [ ' ARNSS0A Supports used: U Word Wall D Word prediction |:] Other

/
Student Engagement: B/Full. eng{yﬁ. D Partially engaged D Not engaged

Access Method: [[] Direct access [ Partner Assisted Scanning [] Other

— - : ; . ¢

Comments:
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A.4to A6

L earning Goals

Spaces!

Tips:

Adults should model and talk
about the use of spaces

where appropriate through the
day

Ensure their writing tool has

an easily accessed option for
adding spaces
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A.4 10 A.b
Suggested
Guldelines

1. Establish topic/purpose e.qg. photo of student doing something. Student
should choose from a few options. Use AAC to talk about this with them.

2. For students using comprehensive AAC systems — ask them if they have
something to say about the photo/activity. If they don‘t, model something you
might say, and then ask them if they have something to say again. For verbal
students — get them to discuss what they are going to write about it. Agree on
something they are writing with the student. If you don't get any language
selected or generated then move onto the next step.

3. Get the student to use the flip chart, or other writing tool, to select letters.
Make sure their tool has a "space" button. Record or write down the letters as
they choose them

4. Write their target language (or the meaning you are attributing) under their
writing and point out any correlations, using a phrase like "now let me show
you how | would write it..."

5. Use the student's writing tool yourself at least once per week to model the
use of it for writing outside of this writing task. Make sure you model using

spaces.



W

WRITING WITH
ALL TOOLS

CONTINUUM

L anguage Generation

A.4to A.D

Student attributes meaning to their writing using AAC and/or
speech. Most students at these levels are expressive
communicators, although they may still require some support
INn navigating through an AAC system. Adult may co-construct
to partial or complete sentence(s) to provide opportunities to
model using spaces. Use AAC to model the co-constructed

meaning.
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t A4 to A.b Emergent
_iteracy Activities

® DAILY opportunities to write for real reasons

® (Good emergent literacy intervention

® Writing to the student e.g., morning message; make sure
you model using spaces

® Writing with the students e.qg., predictable chart writing;
make sure you model using spaces

®  Writing by themselves i.e., individual writing where they
“scribble™ with the alphabet AND the space key and we
attribute meaning;

® Repeated shared reading of books

® WE point to words in books that we read

® Use talking books that highlight word-by-word
® Letters and sounds

® Independent access to books
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Aware that writing is made
‘\‘ up of letters and spaces

Generating at least two

’ groups of letters with a
G rO U p 3 space in between.

Students are:
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B~

B.1 Letters and Non-Iraditional Spaces

Student selected letters on a high-tech flip chart

in Proloquo2Go on an iPad. Student translated
writing as I am playing Jenga with Leeana”.

Student selects or handwrites letter strings and
spaces. Student uses spaces in a non-traditional way.
This could include:

Inserting a space in the middle of long strings of letters
Inserting spaces between every letter

Inserting multiple spaces between strings of letters

Writing letter strings and inserting spaces in any non-
traditional way
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‘!i]......

5.7 Lettersand Spaces with Two or More Word-Length Groups

18.10. 2|

Student selects or handwrites letters and
spaces with at least two or more word-
length groupings. Each group should have
between 2 and 9 letters. Longer strings are
not considered a word-length grouping.

= ey

e hle o ———
' AP ) x"-.-x".‘f 3K Y
- Y Yy -._ e P E

Student selected letters on a QWERTY keyboard

in Notes on an iPad. Student translated writing as
“glue stick paint”.
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5.2-PAS Letters and Spacesw

cf glp

Student selected letters from his low-tech PODD
alphabet using partner assisted visual scanning.
Student franslated writing as “chocolate felt gooey”
using his PAVS PODD.

If student is using an alternate pencil with
partner assisted scanning (auditory, visual, or
auditory and visual), the student selects two
letter groups with two or more out of order
letters per group and selecting spaces to
mark the end of each letter group.

Writing Record Sheet

' Dna ) s \J J
AAC system/speech . _ Y ALAVS P CTHD Short description of how language generated: _ Jrirh C1 PO rad
\ ] —

<7 N P &
6Nl €501, W ok algngt what e e
atftributed by adult)

Pencil used: [_] Handwriting [] Fiip chart low tech [] Fiip chart high tech [ qwegTy high tech [_] QWERTY low tech [} Btner

} ‘WG
Do aAlphalae T ¢ 'ﬁi'\"‘h‘
(specify) POTD 4a\py = ¥ Supportsused: D Word Wall u Word prediction D Other

Student Engagement: i ully engaged. D Partially engaged 1 Not engaged

Topic selection process: < cean Yno tos
(e.g. choice of 3 photos) / d

Access Method: [[] Direct access E]k}dﬂ‘ner Assisted Scanning [] Other

Comments:

th Two or More Groups

(please note if meaning was |




4

) )

WRITING WITH
ALL TOOLS

CONTINUUM

5.5 Lettersand Spaces with [hree or More Word-Length Groups

Student selects or handwrites letters and
spaces with three or more word like
groupings. Each group should have
between 2 and ? letters. Longer strings are
not considered a word length grouping.

(Descnbmg words

Rprth ughjm hjn

sam IWVYS vl 4 ah,
(> &
’ k { oum I sulvn ! J I~

i1

Yo Wonviag tivpese Tmbe pendent warnds A ocomstracted words l {.oul .;-.".(.;‘.’ ‘

cncr ol it s avs s Bl )

Student selected letters on a QWERTY keyboard ——

in Proloquo2Go on an iPad. Using Proloquo2Go,
student translated writing as “train red”.
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5.9-PAS Letters and Spaces with hree or More Groups

ALST HS AFM P

Student selected letters from his low-tech
PODD alphabet using partner assisted
visual scanning. Student franslated writing
as “more song” using his PAVS PODD.

If student is using alternate pencil with
partner assisted scanning (auditory, visual, or
auditory and visual), the student selects
three letter groups with two or more out of
order letters per group and selects spaces to
mark the end of each letter group.

Writing Record Sheet
Student: S Staff Member:

AAC system/speech : _PAVS PODD Short description of how language generated: _Used his PODD to say "more song"__

lpleose nofe if meaning was aftributed by adult)

Pencil used: l_J Handwriting l_] Flip chart low tech [_I Flip chart high tech I_I QWERTY high tech I_I QWERTY low tech N Other

(specify) alphabet in PAVS PODD. Supports used: || Word Wall|_] word prediction|__] other

Student Engagement: IZ Fully engaged. D Partially engaged I:l Not engaged

Topic selection process: Selected picture
Access Method: [[] Direct access [X] Partner Assisted Scanning [[] Other
Comments:
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At B1, students are still learning to use
spaces to create word like groups.

B2 and Ba3:
/ N\ g Develop an understanding that we need
\.’I'\\: to think about using specific letters when
G r O U p 3 N)ag writing words.
\ Learning to hear initial sounds in words
v Learning some high frequency or high
b > - - -
V. W interest words through all their daily
N\, i o
\> Iteracy activities.
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Group B
Suggested
Guldelines

3.

Establish topic/purpose e.g. photo of student doing something, curriculum
topic, writing about book of the week.

For students using comprehensive AAC systems — ask them if they have
something to say about the photo/activity. If they don‘t, model something
you might say, and then ask them if they have something to say again. For
verbal students — get them to discuss what they are going to write about
it. Agree on something they are writing with the student.

Get the student to use a writing tool to select or generate letters. Students
at this level who know most of the letters of the alphabet, most of the time
should be using a QWERTY keyboard. Record or write down the letters as
they choose them.

Write their target language under their writing or on a post-it note and
point out any correlations, using a phrase like "now let me show you how |
would write it..."

Use their writing tool yourself at least once per week to model the use of it
for writing outside of this writing task. Make sure you model thinking of

initial sounds in words
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L anguage Generation
Group B

Student attributes meaning to their writing using AAC and/or speech.
Most students at these levels are expressive communicators, although
they may still require some support in navigating through an AAC
system. Adult may co-construct to a complete sentence to provide
opportunities to model using spaces and/or writing a sentence. Use

AAC to model the co-constructed meaning, including little words.
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Group B Emergent
_iteracy Activities

DAILY opportunities to write for real reasons

Good emergent literacy intervention

Writing to the student e.g., morning message; make sure you
model initial sounds in words

Writing with the students e.qg., predictable chart writing; get them to
cut up their sentences

Writing by themselves i.e., individual writing where they “scribble”
with the alphabet and the space key and we attribute meaning;
Repeated shared reading of books

WE point to words in books that we read

Use talking books that highlight word-by-word

Sounds and letters; onset rime

Independent access to books
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Group C

Words, sentence
-ragments and/or
Sentences Not on
lopic

(Some students may skip this group)



4

V¢

WRITING WITH
ALL TOOLS

CONTINUUM

Writing with words, phrases or
? sentences on a topic different to the

selected topic

Students may be using formulaic or

| | environmental print phrases, words or
rO U p sentences.

Students are:



¥

WRITING WITH
ALL TOOLS

CONTINUUM

C One or More Words or sentences Not on [opic

Student selected letters on a QWERTY keyboard
in Proloquo2Go on an iPad. Student was writing
about a photo of Maisy from a book he had
chosen. Student franslated writing as
“swimming”.

Student generates one or more words or
sentences which don't relate to the writing
topic or the stated meaning. May be high
interest words. Student may or may not use
spaces. Some students may skip this level.

Writing Record Sheet

Student: - Staff Member: Jane

AAC system/speech : PODD app Short description of how language generated: Student didn't generate any language about
the photo or to explain her writing

: : . .
Pencil used: l:] Handwrifing D Fiip chart low tech D Flip chart high tech @ QWERTY high tech D QWERTY low fech D Other

(specify) Supports used: D Word Wall D Word prediction D Other
Student Engagement: @ Fully engaged. D Partially engaged E] Nof engaged

Topic selection process: ___Selected a picture of a dog from three photos (e.g. choice of 3 photos)

Access Method: [X] Direct access [_] Partner Assisted Scanning [_] Other

Comments: Student didn't generate any language when discussing the writing fopic
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CONTINUUM

May be one or more of the options
below:

Some students need to learn that print
has meaning.

Some students need to learn that they
generate their own ideas and language.

Group C 3

L earning Goals

Some students need to learn that they
can write on topics other than their
favourite topics.
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Group C
Suggested
Guldelines

1. Establish topic/purpose e.qg. photo of student doing something, curriculum
topic, writing about book of the week. Student should chose from a few options.
2. For students using comprehensive AAC systems — ask them if they have
something to say about the photo/activity. If they don‘t, model something you
might say, and then ask them if they have something to say again. For verbal
students — get them to discuss what they are going to write about it. Agree on
something they are writing with the student.

3. Get the student to use a writing tool to select or generate letters. If the student
starts typing off the selected topic, remind them of the topic.

4. When they have finished writing, write their originally selected language or the
language you suggested and talk about how it relates to the picture. Find
something to celebrate in their writing.

5. Use their writing tool yourself at least once per week to model the use of it for

writing outside of this writing task.
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CONTINUUM

L anguage Generation
Group G

Adult models writing on the topic. Uses AAC to model generating
language if student has complex communication needs. Engages

student in co-constructing language on the topic.
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e Group C Emergent or
Conventional Literacy
Activities

¢ Students in Group C may need emergent or conventional literacy

instruction.

® If they require emergent instruction, look at the set of activities for

students in Group B.

® If they require conventional instruction, look at the set of activities

for students in Group D.
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Generating strings of letters, with or
? without spaces.

Once their writing is explained, it is clear

| | they are phonetically representing initial,
r O U p medial and/or final sounds in words

Students are:



W
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J.1 Phonetic Stage Initial Sounds

Student generates letter strings which may or may not include spaces. Writing
can be accompanied by a picture, which can be used to support intelligibility.
Once further information is provided (e.g., from writer’s circle or student’s
attributed meaning), it is clear student is writing on the writing topic and
representing more than 50% of initial sounds in words or more; however, words
are not yet intelligible without the further information.

Pt h kt s nt smg pel

Writing Record Sheet

Student:
Staff Member: Molly

AAC system/speech : verbal speech
Short description of how language generated: verbal speech
Pete the cat is in the swimming pool.

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech

Student wrote on a computer with a QWERTY keyboard. Student QWERTY low tech Ofher Keyboard computer

translated writing as “Pete the Cat was in the swimming pool”. Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Partially engaged Notf engaged
Topic selection process: independent speech
Access Method: Direct access Partner Assisted Scanning Other

Comments:
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D.7 Phonetic stage Initial, Medial and Final Sounds

Bbbbhgh) yelled oraege

Student selected letters on a QWERTY keyboard
in Proloquo2Go on an iPad. No word prediction
available. Student wrote about a photo they

selected. Student translated writing as “Butterfly,

yellow orange”.

Student generates letter strings which may or may not include
spaces. Writing can be accompanied by a picture, which can be
used to support intelligibility. Once further information is provided,
(e.q., from writer’s circle or student’s meaning), it is clear student is
representing 50% or more of salient sounds (i.e., inifial, final and/or
medial) in words; however, words are not yet intelligible without the

further information.

-s on DWS level 4 &-JQ:_“

-\ill demonstrate phonemic awareness of initial sounds in words through correct transcription of initial sounds in

50% of words by the end of term 4, given daily opportunities to write about self-selected meaningful topics.

[ Date Writing topic Starting sounds Goal achieved
12010 \)\M Lo ed ' 77\’5 <ok v

_ Instructional focus: | am Icarning to hear different sounds in words. Please model sounding out each word in mini

lesson to me before cach writing opportunity.
" Sentence; p) u ‘H Q{ \5 \.q Q ‘ \QN — Q( a I/\O\Q
Pencil used: —QV‘ & Supports used: imd! L‘J' Vg DCO-COjtmcwd

Student engagement: [j Fully engaged E] Partially engaged [:] Not engaged l'\ d QPQ“
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> One good sentence written independently.

For students at this level appropriate goals may include:

\y
R, Using medial and final sounds in words in writing
</ \»
e
G r O U p j , Using both sight words and letter by letter spelling in
writing
_earning Goals ¥ N
\’[ Ny Generating a partial or complete sentence
‘\’o\\,' independently including appropriate little words
e

Generating a partial or complete sentence
independently including subject, verb and object

\‘ V% N - o

Tips: Mini-lessons at this level would focus on simple
sentences and using spaces.
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Group U
Suggested
Guldelines

1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas,
using word wall, sounding words out, writing more, etc. Make sure you remove your modelled
writing so students can't copy it.

2. Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to choose
if appropriate.

3. Ask the student to write. Students at this level are generally aiming to learn to write one good
sentence. They should be using a keyboard most or all of the time, with handwriting optional
depending on their motor skills.

4. As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.

5. If needed, provide scaffolds to help support them in the writing process e.g. lines for the
words they are writing or recording the sentence onto a BlIGmack switch

6. Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word

wall. Do not correct spelling or work on capitals or end punctuation, etc. The only piece of form
you would work on is spaces.

/. Follow with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a “translation”
on the back of their work or on a post-it note as appropriate.

8. At this level, students should get frequent opportunities to share their writing with their peers.
Not every student, every day - but by building in a daily opportunity to share writing, each

student should be able to participate regularly in this activity.
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L anguage Generation
Group U

Student generates language for their writing using AAC and/or speech.
Adult may co-construct to a complete sentence to provide
opportunities to model using spaces and/or writing a sentence. Use

AAC to model the co-constructed meaning, including little words.
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S Group U Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons

® Good conventional literacy intervention

® Writing to the students e.g., morning message; make sure you use word
wall and sounding it out

® Comprehension Instruction (Anchor, Read, Apply)
® Actively work on inner voice

® Independent writing; students should be using a keyboard or full alphabet
display at this stage if they haven’t already moved to it; Begin writing
instruction focusing on one good sentence.

® Repeated reading of books and readers — both by the student and by

adults
® Do NOT point to words in books or let them do that!!

® Word wall and systematic sequential phonics (and predictable chart writing
becomes a working with words task at this stage)
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? Writing one to three intelligible words

Or writing more than three intelligible

| | words with no conventional sentence
r O U p B structure

Students are:
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Happy Illow happy llliowllloy. |

Student selected letters on a QWERTY keyboard in
Proloquo2Go on an iPad. No word prediction available.
Student wrote about a photo she selected of cooking for a

Halloween party. Student translated writing as “Happy
Halloween™.

- .1 0One Intelligible Worc

Student generates one intelligible word on the writing topic. The
word has two or more letters, which may or may not be
separated by spaces. The word relates to the topic and the
meaning the student indicates. If the same word is repeated it is
still counted as one word. Words may be embedded in a string
of letters or appear on their own. Word does not have to be
spelled correctly but needs to be intelligible without further
information. Writing can be accompanied by a picture, which
can be used to support intelligibility.

Writing Record Sheel -
Jerrid A
A iemi/poach - ‘ i {,l hott e by O o DINgUoos Oener sindd .
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Student selected letters on a QWERTY
keyboard on an iPad. Word prediction and
word wall were available. Stfudent wrote
about a picture he selected. Student
translated writing as “A caterpillar like
strawberry’.

2 Two to IThree Intelligible Words

Student generates two to three intelligible words on the writing
topic. Words may or may not be separated by spaces. The
words relate to the topic and the meaning the student
indicates. If the same word is repeated it is still counted as one
word. Words do not have to be spelled correctly. The words “|”
and “a” need to be separated by spaces to be considered

words. Writing can be accompanied by a picture, which can
be used to support intelligibility.

-is on DWS level 4 (3'7 ==
-\\ il demonstrate phonemic awareness of initial sounds in words through correct transcription of initial sounds in

50% of words by the end of term 4, given daily opportunities to write about self-selected meaningful lopics.

Date Writing topic Starting sounds Goal achieved

150 chor( . Msessment 34 4

Instructional focus: I am learning to hear different sounds in words. Please model sounding out each word in mini

lesson to me befoge each writing opportunity.

Sentence: . CQTQY P\‘\ar |||(’e S Naw bQ(rL{ i
Pencil used: (JWER'| Y Supports used: T v|Co-constructed

Student engagement: M Fully engaged Myeﬂgaged 4] Not engaged
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- .5 More than Three Intelligible Words with No Conventional Sentence
Structure

Student generates more than three intelligible words on
the topic but with no little words or conventionadl
sentence structure. May consist completely of nouns or @
be a list of items in a selected picture or around a topic.
Words may or may not be separated with spaces.
Writing can be accompanied by a picture, which can
be used to support intelligibility.

101 dalmatian
Book fire basket stick

-' 4 WG Boc i) Sheet

Student selected letters on a QWERTY keyboard
on an iPad. Word prediction was available. VOHERTI T POt
Student wrote about a picture he selected of a ‘ X o,

book he has been engaging with.
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CONTINUUM

> One good sentence written independently.

For students at this level appropriate goals may include:

\y
R, Using medial and final sounds in words in writing
</ \»
_ e
G r O U p — , Using both sight words and letter by letter spelling in
writing
_earning Goals ¥ N
\’[ Ny Generating a partial or complete sentence
‘\’o\\,' independently including appropriate little words
e

Generating a partial or complete sentence
independently including a subject, verb and

object

\‘ V% N - o

Tips: Mini-lessons at this level would focus on simple
sentences and using spaces.
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Group
Suggested
Guldelines

1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas,
using word wall, sounding words out, writing more, etc. Make sure you remove your modelled
writing so students can't copy it.

2. Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to choose
if appropriate.

3. Ask the student to write. Students at this level are generally aiming to learn to write one good
sentence. They should be using a keyboard most or all of the time, with handwriting optional
depending on their motor skills.

4. As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.

5. If needed, provide scaffolds to help support them in the writing process e.g. lines for the
words they are writing or recording the sentence onto a BlIGmack switch

6. Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word

wall. Do not correct spelling or work on capitals or end punctuation, etc. The only piece of form
you would work on is spaces.

/. Follow with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a “translation”
on the back of their work or on a post-it note as appropriate.

8. At this level, students should get frequent opportunities to share their writing with their peers.
Not every student, every day - but by building in a daily opportunity to share writing, each

student should be able to participate regularly in this activity.
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L anguage Generation
Group b

Student generates language for their writing using AAC and/or speech.
Adult may co-construct to a complete sentence to provide
opportunities to model using spaces and/or writing a sentence. Use

AAC to model the co-constructed meaning, including little words.
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Group £ Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons
® Good conventional literacy intervention

® Writing to the students e.g., morning message; make sure you use word
wall and sounding it out

® Comprehension Instruction (Anchor, Read, Apply)
® Actively work on inner voice

® Independent writing; students should definitely be using a full alphabet
display at this stage if they haven'’t already moved to it; writing instruction
and mini-lesson focusing on one good simple sentence.

® Repeated reading of books and readers — both by the student and by
adults

® Do NOT point to words in books or let them do that!!

® Word wall and systematic sequential phonics (and predictable chart writing
becomes a working with words task at this stage)



¥

WRITING WITH

Group F

Sentence
-ragments




¥

WRITING WITH
ALL TOOLS

CONTINUUM
Writing one or more simple sentence
fragments

Or one or more learned sentence

G r. O U p B - fragments

Students are:
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-.1 Learned sentence Fragment, with Uther Words on Topic

Student begins writing with a learned sentence stem
(e.g., from a predictable chart or book), which may or
may not be appropriate for the topic or student’s
meaning (e.g., | want, | like, | am). This is followed by one
or more words appropriate to the topic. Writing can be
accompanied by a picture, which can be used to
support intelligibility.

wrihng Recaord Shee! l-"— -
| mthekfc_' "\ ‘,(b._,.'-oca\
e =
Student selected letters on a QWERTY keyboard : GOt 1 Wivat P
on an iPad. Student wrote about a picture he : oot [y werget [y segrumt I na e

selected.
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-.2 Simple sentence Fragment with Little Words

e ot oA -
A S e

o SN

\

T ——

A mnek jjizs on the bed.

Student selected letters on a QWERTY keyboard on

an iPad. Student wrote about a picture he selected.

Student generates a simple sentence fragment of two or
more intelligible words on the topic that includes some little
words (e.g., the, a, is). There is a definite attempt at sentence
structure. Words may or may not be separated by spaces and
may not be spelled correctly. End punctuation may or may
not be used. Writing can be accompanied by a picture,
which can be used to support intelligibility.

-sol DWS level 4 T
e,

| will demonstrate phonemic awareness of initial and final sounds in words through conrect trussenption of

ounds in 29% of words oy the end of term 4

Date |  Writing topic - Starting sounds
F [ ideatified

Final sound - Goal achieved
identified

ot — : : -

Imstructions! focus: | am eaming 10 hear different sounds i words Please model sounding out cach word i mini

lenson 10 e befure each writing opportuniy,

o : 8 ’
Sentenee; T 1 ‘ e 5 :

-— : - . -

Pencil used: | ARV Supports used: ' b Co-constructed

e ——— s . e

Student engagement: D Fully engaged D Partially engaged D Not engaged
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-.5 Two or More Simple sentence Fragments with Little Words

o i . e crean~
r"'“"-’jj) have |silp

Student selected letters on a QWERTY keyboard
in Proloquo2Go, with both word prediction and
word wall available. Student wrote about a
picture he selected.

Student generates two or more simple sentence fragments of
two or more intelligible words on the topic that includes some
little words (e.g., the, q, is). There is a definite attempt at
sentence structure. Words may or may not be separated by
spaces and may not be spelled correctly. End punctuation may
or may not be used. Writing can be accompanied by a picture,
which can be used to support intelligibility.

Writing Record Sheet
student: P

Staff Member: Molly

AAC system/speech : verbal speech/ p2g
Short description of how language generated:
He eat (p2g)

A ice cream (verbal speech)

They have lollypop (p2g)

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech
QWERTY low tech Other Keyboard computer

Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Partially engaged Not engaged
Topic selection process: independent speech

Access Method: Direct access Partner Assisted Scanning Other

Comments:



4

Ve Overall Goal:

WRITING WITH
ALL TOOLS

CONTINUUM

;',' " One good sentence written independently.

For students at this level appropriate goals may include:

Using both sight words and letter by letter spelling in

. writing
Group F , . .
RV Generating a complete sentence independently
‘\’o\\,’ including appropriate little words
Ve

L e a rn | n g G O a ‘ 8 v Generating a complete sentence independently

including a subject, verb and object

Tips: Mini-lessons at this level would focus on simple
sentences and using spaces.
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Group F
Suggested
Guldelines

1. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas,
using word wall, sounding words out, writing more, etc. Make sure you remove your modelled
writing so students can't copy it.

2. Give the student an appropriate writing stimulus e.g. photo, video. Ask the student to choose
if appropriate.

3. Ask the student to write. Students at this level are generally aiming to learn to write one good
sentence. They should be using a keyboard most or all of the time, with handwriting optional
depending on their motor skills.

4. As students are writing, move around and conference with the students. For students who
struggle with ideas and language, move to them first. Use AAC to support them in this area.

5. If needed, provide scaffolds to help support them in the writing process e.g. lines for the
words they are writing or recording the sentence onto a BlIGmack switch

6. Continue to move around and support students with writing. If students do not know how to
spell a word, encourage them to write down every sound they can hear or use the word

wall. Do not correct spelling or work on capitals or end punctuation, etc. The only piece of form
you would work on is spaces.

/. Follow with a short conference about their writing, providing lots of positive feedback,
particularly around the area focused on in the mini lesson, and (if needed) writing a “translation”
on the back of their work or on a post-it note as appropriate.

8. At this level, students should get frequent opportunities to share their writing with their peers.
Not every student, every day - but by building in a daily opportunity to share writing, each

student should be able to participate regularly in this activity.
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L anguage Generation
Group F

F1: Student generates language for their writing using AAC and/or F2 & F3: Student independently generates language for writing the

speech. Adult may co-construct to a complete sentence to provide sentence. Discuss missing words in student-teacher conference after

opportunities to model writing a sentence on topic. Use AAC to model writing. If appropriate, use AAC to model the complete sentence.

the co-constructed meaning, including little words.
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s Group F Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons

® Good conventional literacy intervention

® Writing to the students e.g., morning message; make sure you use word
wall and sounding it out

® Comprehension Instruction (Anchor, Read, Apply)
® Actively work on inner voice

® Independent writing; writing instruction and mini-lesson focusing on one

good simple sentence.

® Repeated reading of books and readers — both by the student and by
adults

® Do NOT point to words in books or let them do that!!

® Word wall and systematic sequential phonics (and predictable chart writing
becomes a working with words task at this stage)
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Writing one or more simple sentences of
N 3 to 6 words

Simple sentences may also include

Group G Y

Students are:
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5.10ne Complete Simple Sentence of 4 to b Words; May Also Include Additional
Partial sentences

I'am coloorig the rokaf]

Student selected letters on a QWERTY keyboard on an iPad.

Student wrote about a picture he selected.

Student independently generates one simple sentence with 3
to 6 intelligible words on the topic. All little words and parts of
words are present. Writing may also include additional partial

sentences. Words may or may not be separated by spaces and

do not have to be spelled correctly. End punctuation may or
may not be used. Writing can be accompanied by a picture,

which can be used to support intelligibility.

-

Willing Record Shoaet Gl

Sudent

oM Memeer Kentd
AAL ntemipeech - Sjt'(t"lfl br R "

Shott dascigilion of how farguoge generates L | am

Lolourmd  he _rocket

Pone usact:[_| sarsiuritng [ 750 chor tow tech L] e chat et tech (¥ @

WERTY Now tech [ | owenmy iow tech [ ] Other

— Joppart vied: D Waord Wal D Word predizten D Other _
Shudert Engagement: E] fuly engaged D Partaly srgoged E] Hot argaged

Accen Metnog: ] Direct apoess [ Fornes Asisted ieannng [ Omer

(zpecty)

.E_?m'“e‘xh. \nd¢ )’a" denrd ] gen eYarT (d
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5.2 Two or More Sentences(Simple,

-xpanded or Complex)on Different Topics;

May Also Include Additional Partial sentences

Today is cold. | like Roblox.

Student selected letters on a QWERTY Keedogo

Plus keyboard in the Notes app on an iPad.
Student was writing about the weekend.

Student generates two or more sentences on different
topics. All little words and parts of words are present.
Student makes no use of conjunctions to show the reader
how ideas are linked or how ideas contrast. Writing may
also include additional partial sentences. Words must be
separated by spaces and do not have to be spelled
correctly. End punctuation may or may not be used.
Writing can be accompanied by a picture, which can be
used to support intelligibility.

Writing Record Sheet
Student: Mac Staff Member: Josh

AAC system/speech : Proloquo2Go Short description of how language generated: _Student was writing about the weekend.

He wrote about it being cold and then reverted to his favourite topic from his birthday (please note it meaning was atiributed by aduit)

Pencil used: [__] Handwriting [__] Fiip chart low tech [_] Fiip chart high tech [_] QWERTY high tech [_] QWERTY low tech [X] Other

(specify) Keedogo Supports used: Xl Word Wall Word prediction [:I Other
Student Engagement: D Fully engaged. Partially engaged D Not engaged
Topic selection process: All students were asked to write about the weekend (e.g. choice of 3 photos)

Access Method: X Direct access [[] Partner Assisted Scanning [ other
Comments: Student generated the language and writing independently
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5.5 Two or More simple Sentences of S to b Words on the Same Topic with No
Use of Conjunctions; May Also Include Additional Partial Sentences on the Same

<Home
Monday 25th October 2021

| am doing some maths. | am doing some conting. | am doing numbers | am good at it
—

Student selected letters on a QWERTY keyboard
in Proloquo2Go, with both word prediction and
word wall available. Student wrote about a

picture she selected.

lopic

Student generates two or more simple sentences of 3 to
6 intelligible words on the same topic. All little words
and parts of words are present. Student makes no use
of conjunctions to show the reader how ideas are
linked or how ideas contrast. Writing may also include
additional partial sentences. Words must be separated
by spaces and do not have to be spelled correctly. End
punctuation may or may not be used. Writing can be
accompanied by a picture, which can be used to
support intelligibility.

Writing Record Sheet .
[ ), ’ 2
Sthuden! Staif Mamber: \(j Vd t\-].\l
am/ ch: _ > short description ow languope generated:

neil u | Handwr g V| QWERTY (]

[ AJ‘ Ofih

R C vl ;

[specity] [ Wal [y e | (. ‘

_.," .

| Student Engegemont &[ Fully engagad, r~, Partiolly engogad [—v Not engaged |
| :

Topic sefaclion process l N2 g ‘ =2 ,/‘\ \ ‘

7,(-,,\ (i ,‘&:L L L/, \ M K‘\ k \C l i _{a.g.choice 1
of 3 photos) I
Access Mathod: L] Dvect occes [ Pariner Assisted Sconning [[] Other

Comments \\_,\_ ‘\’\‘ \‘\’\ _“Li, \.’\‘. \‘_L'\ <
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5.4 Two or More Simple sentences of $to b Words on the same [opic with Une

or More Conjunctions; May Also Inc

Sanr

| like red pandas. Pandas are playing with hands
up. Pandas are waving hands up. They like swings
through the trees. They are best friends.

Student selected letters on a QWERTY keyboard
in Proloquo2Go, with word wall and word
prediction available. Student wrote about @
photo she selected.

Jde Additional Partial Sentences on the
ne lopic

Student generates two or more simple sentences of 3 to 6
intelligible words on the topic and uses one or more
conjunctions to show the reader how ideas are linked or
how ideas contrast. Writing may also include additional
partial sentences. Words must be separated by spaces and
do not have to be spelled correctly. End punctuation may
or may not be used. Writing can be accompanied by a
picture, which can be used to support intelligibility.

o ]

Wﬂfngie_c&d Sheet

|
lstudun!' - Siaft Member: CO(O‘% ﬂe
| :

| AAC system/speech _______ %nort description of how longuoge genarated:

1 .

1 ~ - - . r\/ R ey
| penct usedt: [ ] Hondwriing [_] Fiip chart low tech [_I Filp ehort high tech L] GWERTY high fech L_j QWERTY low tech

‘ D Othor

i r
Supp 3 E&to Wall Word prediction | 1 Other
(specity] _ ______Supporisusad Y \ [:_]

F

— ‘ - Y
Student Engagement: ully enguged. [ partially engaged || Not engagaed

| : 2 -

lmp'c solaction process - Lm M LO VV “te GW h(s 4 ];w ( Wf {i&cno:cc
T — M|
Access Method: [ Drect access [ Partner Asssted Scanning £ Other

\L(_:OUV[[IE!_QR' N l“\k\m{/) _SC‘Y\(&Q l - — —— l
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Group G

L earning Goals

Overall Goal:

Expanding on simple sentences

For students at this level appropriate goals may include:

\y
Y
\:I,\\: Writing a complete expanded sentence
.‘;:’ independently
Using three or more elements of who, what, when,
W where, and why in writing one expanded sentence

Tips: Mini-lessons at this level would focus on a. writing
more; b. writing is about telling stories; c. expanding one
sentence with questions, using the 5Ws (who, what, where,
when, why?); using word wall and sounding out (spelling) and
reading the room; capitals and full stops.



W

WRITING WITH
ALL TOOLS

CONTINUUM

Group G
Suggested
Guldelines

1. Always make sure to activate some background knowledge and model writing before asking the
students to write. We can also model different strategies during these mini-lessons- we might model
“thinking of ideas out loud” or “using the word wall” or “using the 5ws” or “combining sentences” or
other features of writing. Make sure you focus on items in your modelling that a student needs to learn.
Make sure you remove your modelled writing so students can't copy it. (Remember we don't teach
spelling during writing but as students progress we model how to use strategies as part of writing e.g.
using the word wall.)

2. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas, using
word wall, sounding words out, writing more, etc

3. Give the student an appropriate writing stimulus e.g. photo, video

4. Ask the student to write. Students at these levels are learning to write more by adding more
information. Be clear with each student about their goal.

5. As students are writing, move around and conference with the students. For students who struggle
with ideas and language, move to them first. Use AAC to support them in this area.

6. Continue to move around and support students with writing. If students do not know how to spell a
word, encourage them to write down every sound they can hear or use the word wall. Do not spell for
them.

7. Finish up with a short conference about their writing, providing lots of positive feedback, particularly
around the area focused on in the mini lesson, and (if needed) writing a “translation” on the back of
their work or on a post-it note as appropriate. Students at the upper levels may be writing across
several days including self-editing.

8. At this level, students should get frequent opportunities to share their writing with their peers. Not
every student, every day — but by building in a daily opportunity to share writing, each student should

be able to participate regularly in this activity



W
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CONTINUUM

L anguage Generation
Group G

Student should be independently generating all language for their

writing.
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Group G Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons
® Good conventional literacy intervention

® Writing to the students e.g., morning message, modelling writing an
expanded sentence

® Comprehension Instruction (Anchor, Read, Apply)
® Actively work on inner voice

® Independent writing; writing instruction and mini-lesson focusing on one
good expanded sentence. Begin introducing writing using the 5Ws to write
more with meaning.

® Self-selected reading from book at or below their reading level by the
student

® Do NOT point to words in books or let them do that!!

® Word wall and systematic sequential phonics
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Writing one or more expanded
sentences;

Writing may also include conjunctions
and three or more Components of “Who,

G rO U p H | What, When, Where and Why”

Students are:
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H.1 One or More Expanded sentence
with No Use of Conjunctions; May A

-ragments on the same lopic
so Include Additional simple

Sentences on the same lopic.

Thursday 14 October 2021
| amgol{ho papar wings in the hall. Chad look me in the hall. Chad took the picture of ma, |

like the colour wings. | iike hom

And | of | The

Student selected letters on a QWERTY keyboard
in Proloquo2Go, with word prediction available.
Student wrote about a picture she selected.

Student generates one nearly complete expanded sentence of 5
or more words on the topic. One or two little words or parts of
words (e.g., the, plural -s) are missing. Sentence fragment(s) may
also include some additional little words which are not required
by conventional sentence structure. This fragment may or may
not be accompanied by one or more simple sentences. Student
makes no use of conjunctions to show the reader how ideas are
linked or how ideas conftrast, but sentences and sentence
fragments are on the same topic. Words must be separated by
spaces and do not have to be spelled correctly. End punctuation
must be used. Writing can be accompanied by a picture, which
can be used to support intelligibility.

Writing Record Sheet

| Handwriting Fiip chart law tech |__| Flip chart

A
(specily] Supporfs used: D Word Wal
Student T!‘g()g;f:n‘n.’t!'Véfy engoged, j Pariloly engoged D Not engoged
Topk: seloction process: ‘ {— H\ \
— = - (, I\O\(Q- 0 (Ce (7 \0 Qt§__ S [0.9. choico
of 3 photos)
Access Nethod: [[] Drect occass [ Partner Assisted Scanning [] Other
Comments: \:\i H&\ﬂb\ S aM()\e \
~Ommen! NYE -4
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"H.2 One or More - xpanded Sentence Fragments with Conjunctions on the same
lopic; May Also Include Additional Simple sentences on the same |opic.

Student generates one nearly complete expanded sentence of 5 or
more words on the topic. Sentence fragment may be missing two or
three littfle words or parts of words (e.g., the or -ing) or may contain
additional little words which are not required by conventional sentence
structure. This fragment may or may not be accompanied by one or

: i more simple sentences. Student uses one or more conjunctions to show
8 as Sc,h00| Y ale playlng..Wlth the:boll ?t the reader how ideas are linked or how ideas contrast. Words must be
school with a sso. We are having fun. And | like to separated by spaces and do not have to be spelled correctly. End
hangout with efin. punctuation must be used. Writing can be accompanied by a picture,
which can be used to support intelligibility.

. Writing Record Sheet 7
Studtent: - Stol! Membor: CD(O'\"ML

{ AAC system/speoch
|

. 3hor! dascription of how language generated:

Student selected letters on a QWERTY keyboard,
with word prediction available. Student wrote _ B B |
ObOU.I. O plc.l.ure he Selec.l.ed ‘F’enci wsod; || ~1ondw'1rr~gDF:‘oc.“u'!.'r.:w fech | _JFII: chart high rn:h[ /i QWERTY high tc:ch:h_]Q‘HERTV Iow tach

L } OCther

Supports used: ;j Word Wal ‘Afd prediciion (_ ' Other
| —

Sludent Engagament: r\/ﬁf enpoged L_ Parfially engoged [_} Not engaged

[oremectneee= 3 phetos by choose o

! of 3 photes)

' [specify)

(e.g. cholkce

Access Mathod: [[] Direct access [ Pordner Assisted Scanning [ omer

commen: WY1y Sample |
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s~ H.50ne or More expanded or Complex sentences on the same opic with
Limited Organisation; May Also Include Additional Sentences on the same

lopic.

On the k
e ‘:‘:e end Percy went on a avendrte to Student generates one complete expanded sentence
cdonalds on logan road. We went to get cake for on the topic. The sentence has 5 or more words which
713122 on school day. Dad nearly had a crash on may or may not be accompanied by one or more
wesnday as well. I felt ha d simple sentences. The sentences are not organised,
) PRp:and.sac. - presenting information in a disordered way which may

iImpact on the reader’'s comprehension. Words must be

separated by spaces and do not have to be spelled
correctly. End punctuation must be used. Writing can be

accompanied by a picture, which can be used to
support intelligibility.

Writing Record Sheet

Student: — Staff Member: ‘\ kkﬂ { kdl \ \

— > 1
AAC system/speech : _ \/L‘J’J(L'(' ___ Short descripfion of how language generated:

Student selected letters on a QWERTY keyboard
on a computer. Student wrote about a topic and

- — = _[{please note if meaning was

‘ attributed by od_JH}

. , =3 o ' r
image he selected. Pencil used: [_| Handwriting (] Fiio chart low tech [] Fiip chart high tech Déwemv high tech [_] QWERTY low fech [ Other
(specify) _ oo Supports used: D Word Wall D Word prediction D Other _ -

Student Engagement: Df'lully engaged. ] Partially engaged D Not engaged

| Topic selection process: __ _ ._Q_C_L( }\/-_J\_'_L’L\QQ_\[,‘ - = _ .
2 O

(e.g. choice of 3 photos)

Access Method: [{LBirect access [] Partner Assisted Scanning [] Other

Comments;
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H.4 One or More Expanded sentences with Two or More Components of “Who,
What, When, Where and Why" on the same [opic; No Use of Conjunctions; May
Also Include Additional Simple sentences on the same lopic.

Student generates one or more complete expanded sentence(s)
on the topic. The sentence has 5 or more words. All little words and
parts of words are present and two or more components of “Who,
What, When, Where and Why" are included. This expanded

: : sentence may or may not be accompanied by one or more simple
Pet the cat was wacig down the street. He was werg wit  sentences. Student makes no use of conjunctions to show the

) . . . : : reader how ideas are linked or how ideas contfrast. Words must be
saes. Pet s WaSh'g his shes in water they will go watt in separated by spaces and do not have 1o be spelled correctly. End

the barth. punctuation must be used. Writing can be accompanied by a
picture, which can be used to support intelligibility.

Writing Record Sheet

Student:
Staff Member: Molly

Student selected letters on a QWERTY Short desenton of now lonGegs Generalecd:
keyboard in Proloquo2Go, with both word washing his shoes n water hey will go white inthe bath. o
p red |C'I'| O n G n d WO rd WO | | O VO I |O b | e . S‘I‘U d e n'I' Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech

. QWERTY low tfech Other Keyboard computer

wrote about a picture he selected. Suppors Used: Word Wail Word prediction Ofher

Student Engagement: Fully engaged. Partially engaged Not engaged
Topic selection process: independent speech

Access Method: Direct access Partner Assisted Scanning Other

Commen fs:



¥

WRITING WITH
ALL TOOLS

CONTINUUM

H.o Une or More Expanded sentences with Conjunctions and Two or
More Components of "Who, What, When, Where and Why" on the

Same [opic; May Also Include Additional Simple Sentences or

-xpanded Sentences Without Conjunctions on the same [opic.

Student generates one complete expanded sentence on the topic.
The sentence has 5 or more words and uses one or more
conjunctions to show the reader how ideas are linked or how ideas
contrast. All littfle words and parts of words are present and two or
Thursday 14th Oclober 2021 more components of “Who, What, When, Where and Why" are

| am going 1 the shopping with my brother and my father. We are included. This expanded sentence may or may not be

[amily. Then we are shopping logeiher. Then get buy some money. accompanied by one or more simple sentences. Words must be
separated by spaces and do not have 1o be spelled correctly. End

punctuation must be used. Writing can be accompanied by a
picture, which can be used to support intelligibility.

o " e c@rcujne i
Student selected letters on a QWERTY - a |
keyboard in Proloquo2Go, with both word et NPT . J—
prediction and word wall available. Student | e ﬂm/z/c
wrote about a topic he selected. *mw/ ont: et orast Cibiom

i I veated b wule abmf_bd foaxcheion

,:m wathoc: (] Dkoct acess (] Painer Asisted Scanning (] Otner F”W‘I”’)'

Lcommenss N[ 1’(\«\.& S_Q&\Qku, )
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H.6 Two or More Expanded sentences with Conjunctions and I hree or More
Components of "Who, What, When, Where and Why" on the same [opic; May
Also Include Additional Simple sentences or Expanded sentences Without
Conjunctions on the same lopic.

Student generates two or more complete
expanded sentences on the topic. Each sentence
has 5 or more words and uses one or more
conjunctions to show the reader how ideas are
linked or how ideas contrast. All little words and
parts of words are present and three or more
components of “Who, What, When Where and
Why" are included. These expanded sentences
may or may not be accompanied by one or more
simple sentences or expanded sentences without
conjunctions. Words must be separated by spaces
and do not have to be spelled correctly. End

Grndpa 200 made Tush javis: Ll
and we Cooldn-t See limselt, F\U sV
Was sad phecatze e Wanted Ho |,
Visible. they Fovnd soeme ,rag
Under vants To ppak Flush Vaypy |

Student handwrote about the book of the week “Bum

Magic.” Word wall was available. Writing says “Grandpa
Bum made Flush invisible and he couldn’t see himself. Flush
was sad because he wanted to be visible. They found some
magic underpants to make flush happy again. They enjoyed
the party.”

punctuation must be used. Writing can be
accompanied by a picture, which can be used to
support intelligibility.
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Group H

L earning Goals

Overall Goal:

Writing complex sentences with two or more clauses

For students at this level appropriate goals may include:

\y
Y
\:I,\\: Writing a complete complex sentence independently
\»

Using four or more elements of who, what, when,
W where, and why in writing one expanded sentence

Tips: Mini-lessons at this level would focus on a. writing
more; b. writing is about telling stories; c. expanding one
sentence with questions, using the 5Ws (who, what, where,
when, why?); using word wall and sounding out (spelling) and
reading the room; capitals and full stops.



W

WRITING WITH
ALL TOOLS

CONTINUUM

Group H
Suggested
Guldelines

1. Always make sure to activate some background knowledge and model writing before asking the
students to write. We can also model different strategies during these mini-lessons- we might model
“thinking of ideas out loud” or “using the word wall” or “using the 5ws” or “combining sentences” or
other features of writing. Make sure you focus on items in your modelling that a student needs to learn.
Make sure you remove your modelled writing so students can't copy it. (Remember we don't teach
spelling during writing but as students progress we model how to use strategies as part of writing e.g.
using the word wall.)

2. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas, using
word wall, sounding words out, writing more, etc

3. Give the student an appropriate writing stimulus e.g. photo, video

4. Ask the student to write. Students at these levels are learning to write more by adding more
information. Be clear with each student about their goal.

5. As students are writing, move around and conference with the students. For students who struggle
with ideas and language, move to them first. Use AAC to support them in this area.

6. Continue to move around and support students with writing. If students do not know how to spell a
word, encourage them to write down every sound they can hear or use the word wall. Do not spell for
them.

7. Finish up with a short conference about their writing, providing lots of positive feedback, particularly
around the area focused on in the mini lesson, and (if needed) writing a “translation” on the back of
their work or on a post-it note as appropriate. Students at the upper levels may be writing across
several days including self-editing.

8. At this level, students should get frequent opportunities to share their writing with their peers. Not
every student, every day — but by building in a daily opportunity to share writing, each student should

be able to participate regularly in this activity
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L anguage Generation
Group H

Student should be independently generating all language for their

writing.
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Group H Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons
® Good conventional literacy intervention

® Writing to the students e.g., morning message, modelling writing complex

sentences
® Comprehension Instruction (Anchor, Read, Apply)
® Actively work on inner voice

® Independent writing; writing instruction and mini-lesson focusing on one
complex sentence. Continue modelling writing using the 5Ws to write more

with meaning.

® Self-selected reading from book at or below their reading level by the
student

® Do NOT point to words in books or let them do that!!

®* Word wall and making words



¥

WRITING WITH

Group |

Complex
Sentences




4

V¢

WRITING WITH
ALL TOOLS

CONTINUUM

with two or more clauses, conjunctions
and three or more components of “Who,
What, When, Where and Why”

? Writing one or more complex sentences

Group |

Students are:
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1.1 0ne Partial Complex Sentence with Two or More Clauses, Use of Conjunctions
and Ihree or More Components of "Who, What, When, Where and Why"; May Also
'Include Additional Expanded or Simple sentences on the same |opic.

Student generates one partial complex sentence with 6 or more words on
the topic and two or more clauses; however, one or more little words is
missing. The sentence should use one or more conjunctions to show the

Holly 14t October 21 reader how ideas are linked or how ideas conftrast. Three. ormore
components of “who, what, when, where and why” are included. This

| am outside with my friend trashy we are dancing and | complex sentence may or may not be accompanied by one or more

am hole dancer. | like to dance with my friends simple or expanded sentences, partial or complete. Words must be

separated by spaces and do not have 1o be spelled correctly. End
punctuation must be used, although other punctuation is not required.

Writing can be accompanied by a picture, which can be used to support
intelligibility.

Student wrote on a QWERTY keyboard on @

computer, with word wall available. Student o VHing Record Shee il
wrote about a picture she selected. - B s s i

| 4 — i oT IMawe Yo &
| Panct used r\ Handwiling U Fip chart low tech [?- Filo chart high fech | VI QWERTY high tech || QWERTY low foch
[ other

M
. o R R S e pror
|specify) _ L Supports usod: d Wal || Word pradiclion Other
§ e >
srudent Engagement: | Gege

vent: (] Flly engoged r_1 Parfially engoged || Not engoeged
Yjﬁii’:ﬁ;mﬁmb:::m: ,le\elw- O£ H’]({e phO{/O S,f — [e.g. cholce ‘

’ of 3 phoios)
[ A

ccass Method: [ Direct access [ patiner Assited Scar
|‘> Comments: u (”\T v’\%} i g am()& ' — —

saning D Qther
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.2 One Complex sentence with Two or More Clauses, Use of Conjunctions anc
Three or More Components of “Who, What, When, Where and Why"; May Also
'nclude Aaditional Expanded or Simple sentences on the same [opic.

Student generates one complete complex sentence on the topic. The

| go to the beach with Mum and Casey. | have fish senfence has 6 or more words with two or more clauses. The sentence

. : : . . should use one or more conjunctions to show the reader how ideas are

and chips. | go with swimming. | making the linked or how ideas contrast and include three or more components of

sandcastle. “who, what, when, where and why". This complex sentence may or may
not be accompanied by one or more simple or expanded sentences.
Words must be separated by spaces and do not have 1o be spelled
correctly. End punctuation must be used, although other punctuation is
not required. Writing can be accompanied by a picture, which can be

used to support intelligibility.
Student wrote on a QWERTY keyboard, with both
word prediction and word wall available. Student
wrote about a picture she selected.

Writing Record Sheet

Student:
Staff Member: Molly

AAC system/speech : verbal speech
Short description of how language generated:

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech
QWERTY low tech Other Keyboard computer

This is scar face claw he has teeth and is scary. He will catch Hairy Maclary Hairy
Maclary is sad.

Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Partially engaged Not engaged

Topic selection process: independent speech

Access Method: Direct access Partner Assisted Scanning Other

Commen fs:
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~

S Two or More Complex sentences,

are Used’; May Also Include Additional Ex

Thetg, Jo< o 009 kathed
gpposite T A WOTS
did the OPPoce s
Lan —aag £rowl OL/I/éP
e cYseY 3 Gard: He
Sunpedye 1ty e +Pegahd
hilPed Cleo the GQr 04T
Of the Yree” cLeoand
Coftos e fetl dSleePhert

o edch athgp '

Student hand wrote the sentences. Word
wall was available.

Same 1o

-acnh with Two or
Conjunctions; Four or More Components of "Who, What,

Student generates two or more complete complex
sentences on the topic. Each sentence has 6 or
more words and two or more clauses. There are two
or more conjunctions that show the reader how
ideas are linked or how ideas contrast. Four or more
components of “who, what, when, where and
why" are included. Words must be separated by
spaces and do not have to be spelled correctly.
End punctuation must be used, although other
punctuation is not required. Writing can be
accompanied by a picture, which can be used to
support intelligibility.

More Clauses and Use of
When, Where and Why
Danded or sSimple sentences on the
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Overall Goal:

Learning to write more, using two or more elements,

each outlining a different area of the overall topic.

For students at this level appropriate goals may include:

\y
Y
\:I,\\'l Using simple, expanded and complex sentences to
g‘;:’ vary their writing and engage the reader.

G r O U p ‘ Outlining a topic before beginning, planning to

address two or more elements of the overall topic
and researching information about those

L@arﬂlﬂg Goa|8 77 elements.

Tips: Mini-lessons at this level would focus on a. writing
more; b. writing is about telling stories; c. expanding one
sentence with questions, using the 5Ws (who, what, where,
when, why?); using word wall and sounding out (spelling) and
reading the room; capitals and full stops. If student has
mastered all of those, then move onto: writing is about telling
stories, true and made up; editor’s checklist; adding more;
titles; beginning, middle and end; other ending punctuation;
informational pieces and mind mapping; writing across multiple
days, and publishing.
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Group |
Suggested
Guldelines

1. Always make sure to activate some background knowledge and model writing before asking the
students to write. We can also model different strategies during these mini-lessons- we might model
“thinking of ideas out loud” or “using the word wall” or “using the 5ws” or “combining sentences” or
other features of writing. Make sure you focus on items in your modelling that a student needs to learn.
Make sure you remove your modelled writing so students can't copy it. (Remember we don't teach
spelling during writing but as students progress we model how to use strategies as part of writing e.g.
using the word wall.)

2. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas, using
word wall, sounding words out, writing more, etc

3. Give the student an appropriate writing stimulus e.g. photo, video

4. Ask the student to write. Students at these levels are learning to write more by adding more
information. Be clear with each student about their goal.

5. As students are writing, move around and conference with the students. For students who struggle
with ideas and language, move to them first. Use AAC to support them in this area.

6. Continue to move around and support students with writing. If students do not know how to spell a
word, encourage them to write down every sound they can hear or use the word wall. Do not spell for
them.

7. Finish up with a short conference about their writing, providing lots of positive feedback, particularly
around the area focused on in the mini lesson, and (if needed) writing a “translation” on the back of
their work or on a post-it note as appropriate. Students at the upper levels may be writing across
several days including self-editing.

8. At this level, students should get frequent opportunities to share their writing with their peers. Not
every student, every day — but by building in a daily opportunity to share writing, each student should

be able to participate regularly in this activity
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L anguage Generation
Group |

Student should be independently generating all language for their

writing.
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Group I Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons

® Good conventional literacy intervention

® Comprehension Instruction (Anchor, read, apply)
® Actively work on inner voice

® Independent writing; writing instruction and mini-lessons focusing on

writing using multiple elements.

® Self-selected reading from book at or below their reading level by the

student

® Do NOT point to words in books or let them do that!!

® Word wall and making words
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Group J

Students are:

Writing using two or more elements,
each outlining a different area of the
topic; each element consists of 3 or
more sentences, including at least one
complex sentence
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J.1Two Elements, tach Outlining a Different Area of the Topic; Each Element

Consis

Astronauts will be in the story, in space world on looking at planet day.

In space world there are astronauts. The astronauts are go to astronaut school. On their birthdays
they eat iced space cakes, space biscuits, space cookies, sweet coloured space milk, space bars,

space block chocalates, sweet coloured space bread, space candy and space cereal.

Tomorrow was look at the planets day. After they come home from astronaut school the
astronauts go straight out to look at space planes and rockets. But then they remember that they

forgot to bring their toy telescopes. They go straight back to their space houses and grab their toy

telescopes and then go into outer space to look at the planets.

The moral of this story is always bring your telescope when you go to outer space.

Student selected letters on a QWERTY
keyboard, with both word prediction and
word wall available. Sfudent wrote about a
topic he selected.

s of $or More sentences, Including at least Une Complex sentence.

Student generates writing with two elements, each outlining
part of the topic (e.g., an animal’s habitat and its diet). Each
element consists of three or more sentences, including at least
one complex sentence. The complex sentence has 6 or more
words on the topic and two or more clauses. Use of
conjunctions show the reader how ideas are linked or how
ideas conftrast. Elements may or may not be arranged as
paragraphs. Words must be separated by spaces and do not
have to be spelled correctly. End punctuation must be used,
although other punctuation is not required. Writing can be
accompanied by a picture, which can be used to support
intelligibility.

Writing Record Sheet

Student:
Staff Member: Molly

AAC system/speech : verbal speech
Short description of how language generated:
Independent writing

Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech
QWERTY low tech Other Keyboard computer

Supports used: Word Wall Word prediction Other

Student Engagement: Fully engaged. Partially engaged Not engaged
Topic selection process: independent speech

Access Method: Direct access Partner Assisted Scanning Other

Commen fs:
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" J.2 Three Elements, Each Out

Ng a Ulfferent Area of the
lopic; tach Element Consists of § or More Sentences,
'ncluding at least One Complex Sentence.

Once upon a time there lived the clever boy and his brothers. The rest of their family had
moved to the city and had found some grand hotels and apartments to live in.

The clever boy and his brothers had been left behind by their family and had been many STUdenT generOTeS erTlﬂg W|Th Three elemenTS/ eOCh OUﬂiﬂing pCer Of The
times looking for someane to take care of them. Then the king that had been watching them topic (e.g., beginning, middle and end). Each element consists of three
out of his castle window made up his mind to welcome them by preparing them a feast in . .

their food rooms. They had lots of playrooms and toy rooms, TV rooms and dining rooms. or more SenTenceS, InC|Ud|ng OT leOST one Complex. SenTence' The

First the;(ir;g tzld t:em TZ e:t the feasl'i in the c‘ljining I‘Itlao?.fThzn aftI:ar ;he\‘/jate he toIIcI ;hem com plex Sen'l'ence hOS 6 or more Words on The '|'Op|C d nd '|'WO or more

to go to bed. Then he told them to wake up and eat all the food in the food room including to . . . .

eat all the biscuits in the biscuit room. Then it was the clever boy’s birthday and he had to ClOUS_eS° Use Of COﬂJUﬂCTlOﬂS ShOW The reOder hOW |deOS are llnked or
celebrate his birthday by eating all the cake in the cake room. Then it was his brothers' how ideas contrast. Elements may or may Nnot be arra nged as

birthday and they had to eat all the cupcakes in the cupcake room with chocolate knifes and

candy forks. Then he ordered his waiters to prepare special lunches, special dinners, special pOrOgrOphS. Words mUST be Sep,OrOTed by SpOC@S Ond dO nOT hCIV@ TO be
afternoon teas, and special desserts. Then they began to miss their family. Spelled COrreCﬂy. End pUﬂCTUOTIOﬂ must be used , QlThOUgh other

o . punctuation is not required. Writing can be accompanied by a picture,
The problem was their family began to miss them and thought that they would never see . . e .
them again for the rest of their life. The clever boy and his brothers began to miss their which can be used to su pporT |n'|'e”|g | b|||'|'y

family and thought that they would never see their family again for the rest of their life.

The solution was that the clever boy and his brothers asked the king if they could go back to

Writing Record Sheet
their family. Since they had done what he told them to do so he told them that they could at

last go to their family. He gave them candy party bags and sent them on their way. In a few §Ig?fi;‘;nmy
minutes they arrived and their family said hello to them. Their family were so glad to see AAC system/speech -
them that they prepared banquets. Then it was their family’s birthday and they celebrated it Short description of how language generated:

Independent writing

by eating all the cake. Then they had parties. Then they all lived happily ever after with their
Pencil used: Handwriting Flip chart low tech Flip chart high tech QWERTY high tech

family. QWERTY low fech Other Keyboard computer
Supports used: Word Wall Word prediction Other
Student selected letters on a QWERTY keybog rd, Student Engagement: Fully engaged. Parfially engaged Not engaged
Wi'l-h bo'l-h Word pred IC'I-IO n O n d WO rd WO ” Topic selection process: independent speech/ proloqo2go
available. Student wrote about a to pIC he iccess Mtefhod: Direct access Partner Assisted Scanning Other

selected.
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J.SrourorMore elements,

-ach Outlining a Different Area of the

lopic; Each Element Consists of S or More sentences, Including at
least Une Complex sentence.

Writing sample is on the next two slides.

Student wrote with a keyboard and Microsoft
Word. Word wall was available but not used.

Student generates writing with four or more
elements, each outlining part of the topic (e.g.,
why we need to reduce, reuse and recycle, how to
reduce, how to reuse and how to recycle). Each
element consists of three or more sentences,
including at least one complex sentence. The
complex sentence has 6 or more words on the
topic and two or more clauses. Use of conjunctions
show the reader how ideas are linked or how ideas
contrast. Elements may or may not be arranged as
paragraphs. Words must be separated by spaces
and do not have to be spelled correctly. End
punctuation must be used, although other
punctuation is not required. Writing can be
accompanied by a picture, which can be used to
support intelligibility.
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On Friday the 21 of June 2019, | went to Prospect Centre with my mate JB. On the way to Prospect Centre, the buses we saw were 885, 1115, 255, 1289,
and 2531. When we got there, we went to Foodbank at Edwardstown with Damien and our teacher Kim Woods. The bus we rode was 2505, with Angry Birds
and the Brown bubbly soft drink. On the bus, | played the game Angry Birds on my phone. When we got off the bus, | finished playing Angry Birds on my
phone, so we walked to Adelaide Railway Station. The electric train we rode was 4016. JB and | listened to hit107 on my phone. We rode it to Emerson station,
and then we walked to Foodbank at Edwardstown. When we got there, we used the elephant foot to squish up the cardboard boxes. During that time, we took
turns cleaning the floor. | went first, Damien went second, and JB went last. After our recess break, we did some weighing of the boxes to make sure that the
boxes did not weigh under 10.2 kilos. Some weighed under 10.2, so we had to find the stuff that was missing in the box. After that, we caught the electric train
back to the city numbered 4018. We walked to the Myer Centre and had lunch. We all had McDonalds for lunch, while our teacher Kim Woods, had his own
lunch. After we ate lunch, we waited for the bus on route 222 to Mawson Interchange. The bus we rode was 2597, with the Volkswagen EOFY Sale. |
continued to play Angry Birds on my phone until we got to Prospect Centre. When we got back, we did work on our Foodbank visit. After we did our work, we
played UNO. On the way home, the buses | saw were 2542, 2546, 1112, 1528, and 1966. Scania K230UB 1528 bus was in Port Adelaide Depot, advertising
Uber Eats with Ruby Rose and Rebel Wilson. After dropping JB off at home, we got Hungry Jacks for lunch. After that, we went home.



W

WRITING WITH
ALL TOOLS

CONTINUUM

On Saturday the 22" of June 2019, | went to my Nan’s with my mum. The buses | saw on the way to my Nan’s were 2507, 2582, 2536, 2745, and
2405. We went shopping at Munno Para and got some groceries, including a new microwave plate because her old microwave plate broke. We also
got the stepladder and then we went to my Nan’s house, dropping off the groceries we brought. After that, we went to Hungry Jacks at Munno Para
and had lunch. After that, we did more shopping, this time at Woolworths. We got more groceries and then we went back home at Nan’s. We did
some packing, and unpacking, as we were about to head back home to avoid the football traffic. On the way home, the buses | saw were 2505, the
one | rode with JB with Angry Birds and | played that game on my phone, 1234 with John Wick 3, and 1178 with Optus. We dropped off our stuff we
got from Nan’s, and then we went to Melissa’s for afternoon tea. | played Angry Birds on my phone. Then we pretty much went back home after that.
The buses | saw in Port Adelaide bus depot with new ads were 1413 with Uber Eats, with Ruby Rose and Rebel Wilson, and 1415 with Toy Story 4.
Speaking of Toy Story, after watching the news, we watched Toy Story 2 on Channel 9. After that, | played Candy Crush on my iPad. | got up to level
852 | think? But | went to bed after playing a bit of Candy Crush on my iPad.

On Sunday the 23" of June 2019, | went to my mum'’s friend, Christina’s place. We looked at her current house before the new flooring would get put
INn. The changes | noticed was her baby’s room looked practically empty, and the old destroyed door, got removed and a new door got put in. The

walls also looked fresh with new paint. After that, we went back home and | played Angry Birds on my phone.

| had a great weekend.
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Learning to write more, using two or more elements,

each outlining a different area of the overall topic.

For students at this level appropriate goals may include:

\y
Y
\:I,\\: Using simple, expanded and complex sentences to
g‘;:’ vary their writing and engage the reader.

address two or more elements of the overall topic

G rO U p J / Outlining a topic before beginning, planning to

and researching information about those

L@arﬂlﬂg Goa|8 77 elements.

Tips: Mini-lessons at this level would focus on: writing is
about telling stories, true and made up; editor’'s checklist;
adding more; titles; beginning, middle and end; other ending
punctuation; informational pieces and mind mapping; writing
across multiple days, and publishing.
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Group J
Suggested
Guldelines

1. Always make sure to activate some background knowledge and model writing before asking the
students to write. We can also model different strategies during these mini-lessons- we might model
“thinking of ideas out loud” or “using the word wall” or “using the 5ws” or “combining sentences” or
other features of writing. Make sure you focus on items in your modelling that a student needs to learn.
Make sure you remove your modelled writing so students can't copy it. (Remember we don't teach
spelling during writing but as students progress we model how to use strategies as part of writing e.g.
using the word wall.)

2. Always begin with a mini-lesson, modelling writing yourself about a similar writing task to the
students’. Use this as an opportunity to model different skills across time e.g. thinking of ideas, using
word wall, sounding words out, writing more, etc

3. Give the student an appropriate writing stimulus e.g. photo, video

4. Ask the student to write. Students at these levels are learning to write more by adding more
information. Be clear with each student about their goal.

5. As students are writing, move around and conference with the students. For students who struggle
with ideas and language, move to them first. Use AAC to support them in this area.

6. Continue to move around and support students with writing. If students do not know how to spell a
word, encourage them to write down every sound they can hear or use the word wall. Do not spell for
them.

7. Finish up with a short conference about their writing, providing lots of positive feedback, particularly
around the area focused on in the mini lesson, and (if needed) writing a “translation” on the back of
their work or on a post-it note as appropriate. Students at the upper levels may be writing across
several days including self-editing.

8. At this level, students should get frequent opportunities to share their writing with their peers. Not
every student, every day — but by building in a daily opportunity to share writing, each student should

be able to participate regularly in this activity
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L anguage Generation
Group J

Student should be independently generating all language for their

writing.
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Group J Conventional
_iteracy Activities

¢ DAILY opportunities to write for real reasons

® Good conventional literacy intervention

® Comprehension Instruction (Anchor, read, apply)
® Actively work on inner voice

® Independent writing; writing instruction and mini-lessons focusing on

writing using multiple elements.

® Self-selected reading from book at or below their reading level by the

student

® Do NOT point to words in books or let them do that!!

® Word wall and making words
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I'hanks for writing samples
froms: .

The Grove Education Centre

Bullimbal School

Salisbury Park Primary School
Red Hill Special School




